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Australian Learning and Teaching Council  
Priority Project PP10-1603 
 
Strengthening Australian legal education by integrating clinical experiences: identifying 
and supporting effective practices 
 
Abstract 
This project seeks to develop standards for effective clinical legal education in their own right 
and to assist in renewal of University law curricula in Australia. The project will investigate 
current practices in clinical programs in six Australian jurisdictions with participation from six 
law schools closely identified with experiential learning in law. Workshops across Australia will 
explore the disparate and uneven approaches to clinical learning and effective practice.  
 
The findings from each jurisdiction will also be workshopped, compared and contrasted among 
key stakeholders, resulting in these deliverables: the production of recommended standards for 
current and new clinical programs, a national conference and an edited book.  
 
In this way, law deans' and academics' consciousness of the importance of experiential 
learning to renewal of law curricula will be strongly disseminated across Australia and provide 
sufficient information for the Council of Australian Law Deans to implement national clinical 
standards within their projected standards for accreditation of Australian law schools. 
 
PROJECT RATIONALE AND OUTCOMES 
Rationale linking outcomes to Funding Priority 1 (Academic standards, assessment 
practices and reporting) – consistent with ALTC Objective (d) (develop…mechanisms 
for…identification, development, dissemination and embedding of good individual and 
institutional practice). 
This application seeks support for the development of academic standards for clinical 
education in Australian law schools. Clinical legal education follows a similar pattern to medical 
students’ hospital acclimatisation; though on a much smaller scale due only to funding 
constraints. It brings together curriculum theory, legal theory and clinical practice by placing law 
in its sharpest context, making plain to students how legal principles actually operate in the 
community and how social justice is assisted or deflected by law. Clinical programs also 
strengthen legal ethics, compelling in law students a reflective analysis of all these realities. For 
example, the introduction of the initial WorkChoices legislation in the prior Federal government 
made the need for employment law advice and representation very pressing.  Kingsford Legal 
Centre, a clinic of the University of New South Wales, responded by expanding its employment 
law services to represent those who had been unfairly or unlawfully dismissed and was able to 
lead Community Legal Centres (CLCs) in advocating for changes to WorkChoices to ensure 
that the interests of people from culturally diverse backgrounds were properly represented in 
any new system.i

 
  

However these clinical initiatives are exceptional. In general, Australian law schools have not 
been particularly successful in integrating critical insights from curriculum theory and the 
practice of law into their teaching of the principles of law. As Giddings observes, ‘[l]egal 
education appears to be the “odd one out” as a profession that has not emphasised clinical 
training.’ii Law schools have not made widespread use of clinical method and have tended to 
emphasise the thorough teaching of legal doctrine, without consistently and systematically 
linking the learning of principles, normative critique and practice to improve the breadth and 
depth of their graduates’ understanding.iii In the international arena, the United Kingdom’s 
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efforts to revive so-called liberal legal education in the face of wider neo-liberal tendencies 
have not been particularly successful either,iv in part because that country has failed to 
embrace the cost of the best legal education and accept that that imperative necessarily 
involves academic-workplace integration. North America has done considerably better because 
that recognition is deeper, even to the extent that effective clinical programs can provoke 
political responses.v

 
  

In improving clinical education, the Council of Australian Law Deans (CALD) – a major 
stakeholder in this project and a member of the Reference Group - is in full support because 
that achievement will help deans to strengthen legal education overall. This proposal will build 
on the work of the Discipline Based Initiative (DBI) of the ALTC in Law: ‘Learning and Teaching 
in the Discipline of Law: Achieving and Sustaining Excellence in a Changed and Changing 
Environment’, under the direction of Professor Gary Davis, and will assist CALD to design and 
encourage improved assessment of professionalism in legal education.vi This project will also 
directly complement the work of the two ALTC Discipline Scholars in Law, Professors Kift and 
Israel, in their efforts to develop specific learning and teaching standards for Law in conjunction 
with CALD and taking into account the Federal Government’s HE Quality and Regulatory 
Framework.vii

 
  

CALD sees that more, and stronger, quality clinical programs can continue to build bridges 
between theory and practice. Where normative, post-liberal legal education has succeeded in 
Australia, those successes have often occurred in the context of the few clinical programs.viii  
Law deans wish to strengthen law schools’ ‘practice-related’ curricula for two other reasons: 
professional and student pressure to increase graduate employability, and a concern amongst 
the judiciary and community to renew and improve the ethical standards and professionalism of 
law graduates.ix Australian lawyers have, for example, been criticised for the destruction of 
documents necessary for litigation,x for abuse of process in commencing legal action without 
any real prospects of success,xi and for deception, for example in the UN Oil-For Food 
program.xii

 
  

CALD has commenced a long term effort to develop accreditation standards for law schools 
generally and the early stages of that initiative specifically encourage law schools to implement 
pro bono publico and clinical programs.xiii But we think it important to distinguish here between 
the two concepts, because this project does not envisage developing standards for pro bono 
placements. Students’ pro bono placements require relatively few resources and have a limited 
though entirely worthy aim of assisting deserving clients. Such placements have very few 
educational objectives compared to clinical legal education,xiv do not generally seek to develop 
students’ normative awareness and do not set out to strengthen wider legal education or law 
reform curricula, although both can awaken and sustain graduates’ civic consciousness once 
they are in practice. Because such awakenings represent a deep community resource of low or 
no-cost legal know-how that is still underutilised, pro bono and clinical experience can be 
conflated in public discourse and the distinction between them inadvertently and inappropriately 
blurred. Thus the Federal Attorney-General, who is responsible for the Commonwealth’s 
national contributions to the States’ legal aid funding, wrote to CALD in late 2008 encouraging 
all law schools to provide both clinical education and pro bono opportunities for law students 
and advising of his intention to involve the Federal Minister of Education in that effort.xv

 
  

Certainly a major community resource is developed when the powerful effects of clinical 
experience complement lawyers’ social contributions through legal aid and pro bono activity, 
but the purpose of this project is not to advance legal aid or the pro bono activity that supports 
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it; rather, it is to promote national standards related to enhanced learning and teaching in legal 
education, taking into account relevant curriculum theory. The National Pro Bono Resource 
Centre promotes clinical programs as a crucial method of inserting pro bono awareness into 
lawyers' consciousness,

xviii

xvi but agrees that clinical legal education and pro bono are 
complementary and likely to have different goals.xvii Professor Davis, has characterised clinical 
programs as essentially high-end pro bono experiences,  but in his affirmation he also warns 
against inadequate structuring and weakness in assessment methods, factors which clearly 
distinguish effective clinics from pro bono. Some asserted clinical programs can display 
characteristics that have a lot in common with pro bono placements and to the extent that such 
likenesses are accurate, are unlikely to achieve for students the major systemic awareness that 
legal education seeks to achieve. Clinical programs that exhibit a default concentration on 
apparently value-neutral practical skills training, with lip service to developing a critical and 
analytical consciousness of law, or do not employ sufficient clinical supervisors with those 
analytical qualities for enrolled student numbers, are also unlikely to encourage in their 
students a greater respect for the complexity of substantive law subjects and the transformative 
potential of legal education. Nevertheless, Professor Davis points to provision of adequate 
funding and identification of effective supervisory and assessment practices as the remedies,xix

 

 
objectives which we concur are important and are made more achievable by the policy 
outcomes of this project.  

Outcomes 
The outcomes sought in this project are threefold: 1. Identify current practices in a powerful 
experiential method of legal education: clinical legal education (CLE); 2. Develop and 
disseminate standards for effective CLE (both of which are consistent with identifying, 
developing and disseminating the ingredients of good institutional practice - ALTC Objective d); 
3. Following this benchmarking of national standards, achieve strategic change needed to Law 
curricula to incorporate clinical teaching (ALTC Objective e). 
In detail, these outcomes (linked to Strategies to Achieve Project Outcomes below, p 6) are as 
follows: 
 
1. Document and Review: Our first objective is to collate, document and review existing and 

effective practices in Australian clinical legal education programs. This will entail: 
• surveying current practices with a single research instrument; 
• introducing and presenting sub-survey instruments at preliminary workshops in 

each Australian jurisdiction; a process which will help to implement ‘clinical’ 
curriculum in non-clinical law schools; 

• creating a database of Australian clinicians and interested third parties;  
• discussing jurisdiction-specific draft reports (with preliminary analyses by project 

participants), in each jurisdiction at secondary workshops of all local stakeholders; 
• publishing finalised sub-survey reports at 9 months post-commencement; 
• publishing a national survey report with collated analysis, by 12 months post-

commencement; and 
• publishing all documents and information on the project website, with links to 

CALD & ALTC. 
 
2. Development of Standards for Effective Clinical Legal Education: We will develop a 

set of standards for effective clinical legal education in Australian law schools, taking into 
account the forthcoming ALTC discipline scholar investigation of law academic standards.xx 
Although there is scholarship in Australiaxxi and elsewherexxii (see Approach-Theoretical 
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Framework below, p 5) as to what constitutes effective student ‘clinical experience’, what 
supervision standards are necessary, how best to integrate clinics with ‘externships’ and a 
myriad of related pro bono initiatives, how to staff and resource programs and how to 
assess student performances. As yet there is no national mechanism with which to turn 
such scholarship into sound education policy. Draft standards will be circulated after 18 
months. 

 
3. Provide a basis for renewal of law school curricula. This will entail: 

• facilitating a national conference of relevant stakeholders, to be held between 18-21 
months after commencement, to discuss and workshop the draft standards, encourage 
the initiatives recently begun in law schools stimulated by this project and consider 
their potential to assist wider renewal of law school curricula; 

• producing recommended Standards for Effective Clinical Legal Education at 24 
months post-commencement; 

• disseminating the Standards by harnessing stakeholder involvement in the 
standards development process (see Project Stages, below) and the Reference Group; 

• presenting to CALD, which is represented on the Reference Group, leading to 
endorsement by CALD of a program to implement the Standards in all law schools, 
demonstrating that collectively these outcomes are likely to lead to changes that 
become embedded and sustainable in law schools; and 

• publishing an edited book with contributions by all project participants, including the 
above Standards, templates and program frameworks for new programs, arguing for 
strategic change in Australian legal education and further enhancing the ground for the 
establishment of the overall standards which will accredit law schools. 

 
One of the objectives in Law curricula renewal is enhancing law graduates’ awareness of 
lawyers’ roles and responsibilities, regardless of whether they enter and remain in legal 
practice. Clinical method achieves this by producing critically-aware law students who 
integrate their academic and workplace experiences. Well-conducted clinical experiences – 
assessed and monitored according to appropriate criteria developed from this project – will 
also impact positively on students’ integration of all their legal knowledge. Strategic change 
will be addressed by dealing with the reality that even though 80% of law schools assert 
clinical programs, in most they tend to reach a small proportion of law students. The 
Academic Standards/Assessment Practices priority will also be addressed by developing a 
consensus on effective grading standards in clinical education and on the special needs of 
assessment in work-practice settings.   

 
The benefits of all these outcomes include:  
• achieving the Priority 1 outcome of identifying academic standards, which will also 

assist a general process of curriculum renewal in University teaching in law; 
• by linking curriculum theory to workable standards, promoting the formation and 

encouragement of motivated lawyers who are concerned to practice law responsibly 
and effectively; 

• improved student self-confidence and personal responsibility from effective clinical 
experience acquired during law school, countering the disillusion that many of those 
students feel during an often overly doctrinal legal education pedagogy;xxiii 

• encouragement of a more socially responsible legal profession.  
 

 
How this Project will Lead to Greater and More Effective Use of Clinical Programs in 
Legal Education 
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• Competition for first preference enrolees among law schools is steadily increasing in each 
State and Territory. Public perceptions as to the quality of a law degree are important to 
universities and law deans. As the extensive consultation process within this project and its 
results are disseminated to law schools and stakeholders, legal educators as a whole will 
better understand the connection between better clinical standards and better educated 
law graduates. This connection will become clearer to law school administrators, who will 
come to recognise the long–term link between higher clinical standards and their own 
institution’s reputation. 

  
• Clinical programs that consistently improve graduates’ understanding of law and social 

need and their commitment to better justice (because of nationally uniform and higher 
program standards), will also feed back into the entire legal education loop. Among the law 
schools of project members there are repeated examples of alumnus identifying the quality 
of their law degree as a whole with the excellent clinical programs they have experienced. 
Law alumnus networks are extensive and clinical alumnus, in particular, lobby their former 
law schools as to the need for more and better clinical programs in their various law 
degrees, because as alumnus they are frequently influential in the law firms employing new 
graduates. They repeatedly express the view that the best graduates have clinical 
experience and they consistently make this clear to law deans. The connection between 
the quality and reputation of a law degree as a whole and the good reputation of the 
attached clinical program is not lost on these deans. But this process of progressive 
feedback tends to exist only among the law schools participating in this application and, in 
a law curriculum environment lacking any CALD-required standards for clinics, has no 
observable affect in other law schools. Some law schools have clinical programs in name 
only and these do not add much to the quality or reputation of their associated law 
degrees. The project will progressively extend such feedback and exert formal 
encouragement to all Australian law deans and schools through the development of agreed 
clinical standards, permitting the monitoring of law schools’ clinical efforts by CALD through 
its foreshadowed accreditation regime.xxiv

      
 

• Law deans’ efforts to improve legal education centre upon the need to deal with the fact 
that staff-student ratios in Law are very high. There is an historical but incorrect assumption 
that adequate legal education can be achieved through a single lecturer addressing a large 
number of law students at one time.xxv

     

 In consequence Law as a discipline is Federally-
funded on the lowest band. Clinical program cost militates against innovation and 
extension, but nation-wide clinical standards will help legal academia to define the cost of a 
new program by clarifying what  a clinical program should be and what it may not be (for 
example, a pro bono, practical placement or nominal work experience program). If law 
deans are able to accurately calculate the cost of a new program because its ingredients 
are a known quantity, they will be more confident of the cost of new clinical proposals. 

• Even if the community does not necessarily want more lawyers, it does want better, 
community-accountable lawyers. Media recognise this,xxvi but law deans need specific 
studies which objectively make a needs-analysis case to government for the wider benefits 
to legal education and the community that are available through additional funding of 
clinical programs, clarifying why such programs produce better graduates and how the 
community can benefit from the establishment of clinical programs. In clarifying standards 
for effective clinical programs, this project will make the achievement of these benefits 
more realistic and more achievable because standards will establish norms for a whole 
range of quality inputs to such programs.  
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APPROACH 
Theoretical framework 
Apart from Johnstone & Vignaendra’s 2003 AUTC-funded Learning Outcomes and Curriculum 
Development in Law ‘stocktake’,xxvii

xxviii
 there has been no thorough enquiry into legal education in 

Australia since the Pearce Report in 1987  and its 1994 postscriptxxix and no Australian book 
on clinical legal policy since 1996.xxx There is a biennial list of 20 asserted clinical programs put 
out by the UNSWxxxi

 

 – and that publication has been used to select the programs for study in 
this project – but at no stage has clinical legal education per se been examined by an academic 
consortium from Australian law schools.  

Typically (though not always) later-year law students participate in classroom exercises before 
being placed in ‘real client’ environments in CLCs – analogous, as indicated above, to medical 
students’ residency year in hospitals – and learn how to practise law as a result of actually 
representing clients with real problems. This is real life legal practice. Clients come from 
culturally diverse backgrounds and may be Indigenous, poor or living with mental illness or 
other disabilities which can be challenging for student interviewers. A number of clients with a 
wide range of intersecting criminal, family law and civil problems are allocated to each law 
student for ‘clinical periods’ of varying length. Students’ learning objectives include: developing 
effective and sensitive interviewing skills, analysing the social and legal forces at work, 
understanding and experiencing team work, negotiation and reflection on their own learning, 
not to mention carrying out more conventional legal tasks such as drafting documents and 
appearing in court on behalf of their clients. As well, they may also be involved in analytical 
projects that build on their casework experiences. Such projects both broaden their 
understanding of the operation of law to wider questions of politics, community and social 
justice, and develop skills in areas such as research methods, complex drafting, inter-
disciplinary collaboration, law reform processes and systemic advocacy. 
 
In specialised and advanced clinical courses, often undertaken after these initial clinical 
experiences, students can also take practicums in areas that include environmental law, sexual 
assault compensation,xxxii

xxxiii

xxxiv

 human rights, refugee and immigration and anti-terrorism criminal 
defence. Clinical ‘graduates’ are among the more ethically responsible lawyers in the 
community.  They confirm the capacity of legal education, and of the higher education 
system as a whole, to produce socially aware and responsible professionals, who can 
contribute constructively to just and equitable communities. Significantly, students’ (clinical) 
education represents a cost-effective strategy over time for the community and profession 
because their skills and ethical mind-set are far more likely to be retained within legal practice 
than those without such law school experience.  

 

Clinical experience is a good product that 
needs to be shared nationally and not just championed in a relative few law schools. 

These workplace experiences reflect a number of approaches to curriculum. Consistently with 
Dewey curriculum theory and the power of experiential learning,

xxxvi

xxxvii

xxxv clinical experience is 
concerned to produce graduates who can deal effectively with the modern world.  At the same 
time it is social meliorist in its focus on social justice, and is strongly developmental in 
strengthening future lawyers’ emotional awareness and behavioural qualities.  Clinical 
experience is also vocational because of its context, but will only be truly effective if its 
academic (or expressive) dimensions are in constant connection with the substantial or ‘black-
letter law’ curriculum. Finally, while there is something of the master/student theory  within 
the early stages of a clinical experience, this induction framework rapidly recedes in clinical 
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education as law students’ confidence in their own abilities grows and the lines blur between 
who is teaching and who is learning. 
 
While clinical experience is cost-effective in the long term in terms of skilling, strengthening and 
retaining good lawyers for the community, a significant investment in capacity and resources is 
required. The necessary student supervision, including the management of student reflection 
and the analysis of theory in context, is a complex activity requiring supervisors with joint 
backgrounds in academia and legal practice. Law schools contemplating the introduction of 
clinical methods can baulk at this complexity and the need to train clinical supervisors carefully 
when they do not have clear guidelines to lead them through the succeeding phases of clinical 
commencement, growth and sustainability.xxxviii 
 

 

Achieving complex but powerful learning objectives in law graduates requires close supervision 
by continuing academic staff who are scholars in legal practice, have access to justice, and 
knowledge of law in society, and who are themselves also legal practitioners. It is difficult to 
attract suitable academics with these attributes. For example, in a well-regarded clinical 
program type - the ‘live-client clinic’ - which operate in a similar way to the medical student 
residency year and are acknowledged internationally as an effective approach for in-depth law 
student learning, supervisors require many qualities: they must have sophisticated 
interpersonal sensitivity and emotional intelligence; have the ability to empathise with students 
but not to undermine their sense of budding autonomy; project sufficient confidence to allow 
students to make and recover from reasonable case-handling mistakes without taking over 
such cases from them; be willing to juggle cases between students with differing abilities, 
having regard to professional indemnity risks and potential claim reporting requirements; have 
self-awareness of their legal ethical methods and of their preferences for adversarial or 
alternative dispute resolution approaches; have a knowledge of experiential assessment and 
legal practice management experience; and finally maintain their own research programs with a 
commitment to utilising law as a tool for social reform. 
 
Monitoring student reflection is also demanding on supervisors because of the need to help 
students manage their often intense reactions to their clients’ tragedies and keep them in 
proportion to the need to provide concrete assistance in those harrowing situations. Today, 
clinical supervisors need to ‘[develop] in students a breadth of personal, interpersonal and 
management skills,’xxxix if those students are to achieve their potential and their clients are to 
benefit. Further, the analysis of theory-in-context within a specific legal case is more expensive 
than a traditional doctrinal lecture. A relatively high staff-student ratio is required for the 
discussion and reflection process needed to ensure that students are making systemic 
connections between, for example, their drug-use client in their legal centre office and the 
social decision to deal with substance addiction as a criminal justice rather than socio-medical 
phenomenon. In law school subjects which specifically draw on clinical experiences to study 
generalised systemic connections between social policy and the effectiveness of law,xl higher 
than usual staff-student ratios are also needed to manage students’ critical transfer of clinical 
insight to effective socio-legal policy recommendations and law reform.xli

 

 Each of these 
activities demands major time commitments from clinical supervisors, reducing the 
attractiveness of the role in comparison to conventional but less time-intensive and sometimes 
less effective instruction in doctrinal law.  

Australian law schools are too often wary of introducing clinical programs because of these 
perceived complexities, not all of them cost-related, even though other local and North 
American law schools’ experiences have been positive, and to our knowledge programs are 
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usually made available on an elective basis in law schools in Australia. A new mechanism is 
needed to raise the profile of clinical technique among all Australian stakeholders, improving 
the medium-term potential for higher band funding of clinically-active law schools and making 
the introduction of clinical teaching a real possibility for others.  
 
Strategies to achieve disseminate and embed project outcomes  
We envisage a two-year investigation of current practices and opinions in the various 
Australian jurisdictions, liaising with our Reference Group and drawing the necessary 
conclusions as to best practices. Each of our Project Members will use their locally-specific 
knowledge of clinicians and stakeholders to take prime responsibility for the investigation in 
each jurisdiction where programs operate.  
 
The table of Project Stages below sets out the proposed stages and who has responsibility for 
their implementation to achieve the identified Outcomes in chronological order (see the 
separate Budget and Timeline for the detailed chronology). Strategies are aligned sequentially 
with Outcomes (above, pp 2-4), with those outcomes appearing in bold in column 1. 
 

Project Stages  Who 
Outcome 1.  Document and Review 
Develop a single research instrument (structured and semi-structured in 
format) to survey Australian clinical teachers and interested academics as 
to their current practices and attitudes in relation to the major standards and 
assessment debates  

Project Leader, 
in consultation 
with Project 
Members 

Develop an email-interactive database of Australian clinicians and 
stakeholders. This database will allow immediate generation of necessary 
emails. Consult with the Reference Group as to database inclusions. 
Develop the Project website. 

Project Officer  
(asap after the 
Project begins) 

Each Project Member will convene a preliminary colloquium in their 
relevant capital city to introduce and present the research instrument 
to relevant law school teachers and stakeholders in their local 
jurisdiction. There will be approximately 10-15 attendees at each 
colloquium. This strategy will encourage maximum cooperation and a 
developing commitment among likely respondents and stakeholders by 
giving them adequate time to discuss the issues with each other and 
consider their views before clinical teachers are individually surveyed.  

Project Officer 
and Members 

Survey clinical teachers and stakeholders’ current practices and attitudes 
using the research instrument – clinical teachers/academics in person and 
stakeholders via telephone or webcam. 
Project Members’ individual interview responsibilities of clinical programs 
and interested academics are as follows: 
• The University of New England (Armidale); Southern Cross University 

(Lismore); Griffith, Queensland University of Technology and University 
of Queensland (Brisbane); University of Southern Queensland 
(Toowoomba); James Cook University (Townsville and Cairns) 

• University of NSW, University of Sydney and University of Technology, 
Sydney (Sydney); University of Wollongong (Wollongong) 

• Australian National University (Canberra); University of Western 
Sydney and Macquarie University (Sydney); University of Newcastle 
(Newcastle) 

• LaTrobe University, Deakin University, Victoria University (Melbourne), 

Project 
Members and 
Officer 
 
 
 
Prof. Giddings 
(Griffith) 
 
 
Assoc Prof. 
Rice (ANU) 
Ms Cody 
(UNSW) 
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University of Tasmania (Hobart) 
• Monash University (Melbourne); Flinders University, Adelaide University 

and University of South Australia (Adelaide) 
• UWA, Edith Cowan University, Notre Dame and Murdoch University 

(Perth); Charles Darwin University (Darwin) 

Assoc Prof. 
Evans (Monash) 
Assoc Prof. 
Noone 
(LaTrobe) 
Ms Copeland 
(Murdoch) 

Full day Project Team Meeting #1 in Melbourne (on balance, Melbourne is 
the cost-effective location in terms of air fares for team members to meet 
and discuss responses to primary survey and prepare for sub-survey draft 
reports). This will be the first meeting of the whole Project Team. The 
Project Officer is unlikely to have met the full team before. Face-to-face time 
will be needed to establish and re-establish relationships of trust, to review 
the main emphases of interviewees’ responses, to discuss any 
uncompleted interviews or unexpected issues and to emphasise the 
timeline for report preparation. 

Project Leader, 
Members and 
Officer 

Jurisdiction-specific sub-survey draft reports (with preliminary analyses 
by project participants) to be discussed in each jurisdiction at secondary 
colloquiums of local teachers and stakeholders. Attendees of the first 
colloquium will be invited to re-attend these secondary colloquiums, to 
maintain continuity or relationships and continue to build a consensus on 
possible standards. 

Project 
Members and 
Officer 

Consult via web-cam or video conference with international participants on 
content of draft reports in the light of secondary colloquiums; Reference 
Group members to review draft reports. 

Project Leader 
and Officer 

Two-day Project Team Meeting #2 in Melbourne to discuss and finalise sub-
survey reports and allocate analysis tasks among Project Members. This 
meeting will be lengthy, first because of the stakes involved in publicising 
sub-survey reports and the need to ensure that all relevant stakeholders 
interests are properly considered and secondly because of the necessary 
care to be taken in allocating critical analytical tasks among Project 
Members. These analyses will provide the intellectual basis of 
recommended standards and should be undertaken by those Project 
Members in the best position to do so. 

Project Leader, 
Members and 
Officer 

Finalised sub-survey reports will be published on the Project website  Project Officer 
Prepare analyses of jurisdictional sub-reports; via email, ask international 
participants for comment on analyses; ask Reference Group members to 
review collated analysis 

Project Leader 
and Officer 

Publication of national survey report with collated analysis [to coincide 
with Yr 1 reporting to ALTC] 

Project 
Members and 
Officer 

Project Timeline, Reports and supporting documents published on the 
Project website (with links to CALD & ALTC sites) 

Project Officer 

Outcome 2.  Development of Standards for Effective Clinical Programs 
Drafting proposed Standards, with initial drafts of different standards 
allocated to a different Project Member 

Project Leader 
and Members 

Project Members’ Meeting #3. All stakeholders’ meet in Melbourne to 
introduce and explain proposed Standards. This national stakeholders’ 
meeting will be important for the final outcomes of the project as 
stakeholders will include CALD representatives. It is desirable for all Project 

Project Leader, 
Members and 
Officer 
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Members to be present when proposed Standards are presented, in order 
to demonstrate the consultative and comprehensive nature of the project 
investigation. The Project Members’ final team meeting will occur 
immediately before this gathering in order to allocate roles and prepare 
generally for the likely discussion. 
Draft standards circulated electronically to all law schools and 
stakeholders. 

Project Officer 

Outcome 3.  Provide a Basis for Renewal of Law Curricula  
Convene a national conference of all involved in the Project, to discuss 
and workshop the draft standards; and to assess the implications and 
opportunities for adequate law school funding. To achieve maximum 
impact, this conference will be scheduled to link with the Australasian Law 
Teachers Association annual conference, due in July 2012. 

Project Leader, 
Members, 
Officer,  
Professors 
Kerrigan and 
Joy  

Publish Standards for Effective Clinical Legal Education on Project 
website 

Project Leader 
and Officer 

Deliver a Presentation to CALD, leading in due course to endorsement 
by CALD of a program to implement the Standards in all law schools 
(demonstrating that collectively these outcomes are likely to lead to 
changes that become embedded and sustainable). 

Project Leader 
and available 
Project 
Members 

Publish an edited book with contributions by all Project Members (who will 
draw on personal reflective journals compiled during the project), and 
invited stakeholders, including the above Standards, templates and 
program frameworks for new programs.  

Project Leader 
and Members 

 
Approach which is in alignment with the commitments of the ALTC 
Clinical method exhibits the synergies which take Law beyond its discipline into the territory of 
the ALTC Discipline Based Initiative in work-integrated learning and the Australian 
Collaborative Education Network (ACEN). The project is fully aligned with the importance 
placed on work integrated learning in all professions.xlii

 
 

VALUE/NEED FOR PROJECT 
Usefulness of project and its outcomes to legal education curricula through 
development of national policies for clinical approaches 
While we consider that our proposed investigation of current clinical supervision and 
assessment practices, informed by overseas developments in the field, will enhance existing 
clinical programs and assist in renewing legal education in ‘clinical law schools’, this proposal 
has a final, important value for legal education as a whole. Significantly, this curriculum reform 
responds in part to Chief Justice French’s call for an Australian Academy of Law project to 
better understand and integrate the academic and legal practice sectors of the one legal 
profession.xliii 

 

Ultimately, therefore, our aim is to reform and renew law school curricula 
sufficiently to put clinical methods in a ‘normalised’ position (just as in medical education), 
because only in that context will the clinical, workplace integration benefits for overall legal 
education be cemented. 

Reference Group 
The reference group who represent important stakeholders will be consulted for expert advice 
in all phases of the project. Their advice will assist with the refinement of survey questions, 
reports and activities, and the interim and final project reports. 
 



11 
 

Adrian Evans, Monash University, 2010 
 

Professor David Dixon, Dean of UNSW Faculty of Law and a current member of CALD, will 
represent that body. Professor Gary Davis, formerly Dean of Law at Flinders University and 
now Dean, Law, Business and Arts, Charles Darwin University will represent legal academia as 
a whole; Professor Susan Campbell AM, (ret.), Monash University, will provide both a clinical 
education and now legal education consultant’s perspective on law graduate competencies; Mr 
John Corcoran, Partner, Russell Kennedy and immediate past-president of the Law Council of 
Australia, will offer a legal profession perspective.   
 
International Reference Group 
The international reference group members are leading clinical educators in their respective 
jurisdictions. They will provide input on the course of comparable debates in their own countries 
and into the drafting of proposed standards for Australian clinical programs. They are:  
Kevin Kerrigan, Associate Dean of Clinical Programmes, University of Northumbria, United 
Kingdom;  
Professor Peter Joy, Vice-Dean of the School of Law at Washington University in St Louis, 
Missouri, United States; Philip Plowden, Dean of Northumbria Law School, United Kingdom; 
Professor Roy Stuckey (ret.), University of South Carolina, United States, lead author of the 
Clinical Legal Education Association’s Best Practices report.xliv

 
).  

PROJECT MANAGEMENT AND BUDGET 
Project Management and Project Information 
Associate Professor Evans of Monash University will coordinate the project as Project Leader. 
A 0.6 FTE Project Officer will be employed and based at Monash University, reporting to the 
Project Leader. All asserted clinical programs (and potential programs) in each jurisdiction will 
be investigated by a designated Project Member, one from each of the Collaborating 
Institutions. Collaborating Institutions are intimately involved in this project through their 
nominated Project Members. Indeed, and as the above table, attached budget and timeline 
make clear in requests for teaching relief, the project’s major strategic task of clinical teacher 
and stakeholder interviewing is decentralised in order to utilise Project Members’ local 
knowledge of local clinical programs and putative programs. Further, the collation and analysis 
of interviews and drafting of proposed individual standards for effective clinical programs will 
also be shared across all Collaborating Institutions.  
 
The single research instrument will be created by the Project Leader. In the manner described 
more fully in the table above (pp 6-8), the instrument will be introduced and then administered 
to clinical teachers and interested academics. As discussed above, local, jurisdiction-specific 
survey reports prepared by Project Members will be combined into a national report and 
provide the basis for an analysis of all views and for recommended standards for effective 
clinical programs. The consultative strategies and stages specified (see table, pp 6-8) are 
designed to ensure that the process of information gathering develops trust in the project, with 
the intention of producing the best possible consensus as to effective programs and to provide 
national and accurate information upon which to found recommendations for effective clinical 
legal education. 
 
Evaluation Framework 
Professor Joy is a former President of the United States Clinical Legal Education Association 
and will undertake the external evaluation at project conclusion. 
 
This evaluation will determine the ‘worth’ of the project,xlv that is, its value in the context of its 
information-gathering objective, its objective of encouraging better clinical standards in 
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Australian law schools and promoting workplace integration in legal education, and in its 
ultimate objective of improving law school curricula.  
 
The last objective is a medium-long term aim that is perhaps unlikely to be reached during the 
project lifetime, but project outcomes which extend beyond project timelines are credible 
providing there is a reasonable basis within the projected stages for assessing the likelihood of 
achieving that outcome in due course. This is a key reason why in the last stages of the Project 
(see Project Stages above pp 6-8), three successive indicators of likely future project influence 
are identified. It is considered that an evaluation of each of these outcomes will provide a 
suitable interim measure of the potential of the project to influence improvement in band 
funding of law courses.  
 
We are equally concerned that the evaluation focus on how well the project runs (and has run) 
as an enterprise, and will seek judgments about the thoroughness of project planning, the 
effectiveness of internal team members and team-external communications, whether tasks are 
adequately resourced or not, whether budgeting is sufficiently accurate and particularly whether 
project participants – clinical teachers and all relevant stakeholders – consider they are better 
informed about workplace integration in legal education and more confident of the legitimacy, 
integrity and educational future of clinical methods in law schools. Professor Joy will consult via 
video-conference with Project Members during the project and conduct some email-based 
consultations with project participants during the project. At its conclusion, he will conduct his 
main evaluation of project processes and the three specified outcomes within the following 
groups: selected stakeholders and individual clinical teachers; selected attendees at several 
secondary colloquiums of all local teachers and stakeholders; participants in the proposed 
national conference and members of CALD after project standards are presented to them; 
Project Team Members, international Reference Group members. 
 
Budget Justification 
Personnel 
A major part of the requested budget is allocated to personnel, particularly in teaching relief for 
each of the Project Team Members for Stage 1. As the clinical practices described above vary 
across Australia, it is essential to accurately discover the extent of that variation during the 
early stages of the project. Careful interviewing of each clinical program by those with local 
knowledge of the dynamics of each institution is required and their teaching and other 
commitments cannot be reasonably diverted without this allocation. They will each be involved 
in extensive interviewing, transcription, collating, reporting and team discussion during Stage 1 
in particular. Local analyses by team members, negotiation inside the team and continuing re-
analysis will be needed to reach a consensus as to draft standards. The amounts requested 
are reasonable and will permit partial relief from teaching duties, in order to allow members to 
achieve these tasks within fairly tight timelines. A 0.6 (3 days per week) Project Officer is 
considered essential to ensure that the overall national administrative coordination of 
preliminary workshops, numerous interviews, several colloquiums, presentations, project team 
meetings and the national conference are achieved within the same timelines, while attending 
to consequential financial management and supporting the Project Leader in meeting ALTC 
reporting requirements. 
 
Project Support 
Over the two year life of the project, the Project Team will meet only three times before the 
national conference at which recommendations for standards will be presented. Budget support 
has been requested for those three meetings of the Project Team in Melbourne, but not for the 
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national conference, which we hope will follow immediately after the annual conference of the 
Australasian Law Teachers Association and which all Project Members would wish to attend in 
any event. 
 
Project Activities 
This project relies on extensive consultation with a geographically far flung clinical legal 
educators’ network that meets only once every two years. The next meeting will not occur until 
the second half of 2011. The consultation program places great stress on careful explanation, 
discussion and encouragement of many diverse approaches to clinical education and cannot 
succeed without an attempt to find consensus on proposed standards. That consensus will only 
be achieved incrementally, as educators and stakeholders come to appreciate what is at stake 
for law schools and legal education and develop trust in one another as a result of several face-
to-face meeting processes: the workshops, interviews and colloquiums described in the Table 
and Project Timeline. The travel, accommodation and related expenses which support the 
project are all designed to achieve the meetings that will promote this trust and hence the 
Project outcomes. Some interviews will occur in locations remote from the ‘local’ Project 
Member and reasonably require overnight accommodation and an air fare. Professor Giddings 
does not have easy access to a vehicle and therefore requires some vehicle hire to achieve 
some of his interviews. In all cases however, the budget has been constructed with reasonable 
minimum expenditures for the interview tasks involved. The amount allowed for evaluation is 
spread across both years of the project and is considered very reasonable, having regard to 
the required expertise and the need to build a specific evaluation instrument to achieve the 
evaluation framework. 
                                                 
i Similarly, in 2001 many asylum seekers fleeing Afghanistan and Iraq arrived in Australia seeking protection but 
were ineligible for any form of legal assistance. Southern Communities Advocacy Legal and Education Service 
(SCALES), a clinic associated with Murdoch University Faculty of Law, along with other organisations, set up a 
program designed to specifically assist these refugees. This program mobilised almost 200 volunteers, most of 
whom were current students or alumni of the SCALES program. 
ii Jeff Giddings, ‘Contemplating the Future of Clinical Legal Education’ (2008) 17 Griffith Law Review 1, 15.  
iii Chief Justice Robert French explored this issue in detail in his 1 December 2008 speech at the Australian 
Academy of Law 2008 Symposium.  French CJ referred to an article written by M Keyes and R Johnstone for the 
Sydney Law Review in which they outlined the ‘key characteristics of the traditional model of legal education’ 
dominating many Australian law schools until the 1980s which had been to the detriment of the law students and 
the legal profession. See M Keyes and R Johnstone, ‘Changing Legal Education: Rhetoric, Reality, and Prospects 
for the Future’ (2004) 26 Sydney Law Review 537 in Chief Justice Robert French, ‘Swapping Ideas: The Academy, 
the Judiciary and the Profession’, Australian Academy of Law 2008 Symposium Series, 1 December 2008, 16-17 
<http://www.hcourt.gov.au/speeches/frenchcj/frenchcj1Dec08.pdf> at 8 March 2010.  
iv Roger Burridge and Julian Webb, ‘The Values of Common law Legal Education: Rethinking Rules, 
Responsibilities, Relationships and Roles in the Law School’ (2007) 10 Legal Ethics 72 
v  Peter A Joy ‘Political Interference with Clinical Legal Education: Denying Access to Justice’ (1999) 74 Tulane 
Law Rev 235; Robert R Kuehn ‘Denying Access to Legal Representation: The Attack on the Tulane Environmental 
Law Clinic’ (2000) 4 Washington University Law Journal & Policy 33. 
vi Support provided as part of the ALTC’s Discipline Based Initiative (DBI) in Law ‘Learning and Teaching in the 
Discipline of Law: Achieving and Sustaining Excellence in a Changed and Changing Environment’. The DBI is 
under the direction of Professor Gary Davis of Flinders University. Professor Gary Davis, Learning and Teaching 
in the Discipline of Law: Achieving and Sustaining Excellence in a Changed and Changing Environment (2009) 
Australian Learning and Teaching Council <http://cald.anu.edu.au/legal_educ.html> at 8 March 2010. 
vii ALTC Learning and Teaching Standards Project: Law Discipline, See <http://www.altc.edu.au/november2009-
altc-leads-learning-teaching-academic-standards-project> at 17 March 2010.  
viii Adrian Evans ‘Southern Exposure: Post Liberalism and Moral Recovery in Australian Legal Education’ (2008) 
42 The Law Teacher 329; Ray Watterson, Robert Cavanough and John Boersig, ‘Law Schools Based Public 
interest Advocacy’ (2002) 2 International Journal of Legal Education 1.  
ix Chief Justice French (above n 3, 21) also showed concern on this point, commenting that: 
…law schools should impart to students who wish to become legal practitioners, not only broad perspectives but 
also those skills which will help them to be effective members of their profession. This is not limited to practitioners 

http://www.hcourt.gov.au/speeches/frenchcj/frenchcj1Dec08.pdf�
http://cald.anu.edu.au/legal_educ.html�
http://www.altc.edu.au/november2009-altc-leads-learning-teaching-academic-standards-project�
http://www.altc.edu.au/november2009-altc-leads-learning-teaching-academic-standards-project�
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of the kind who will rise quickly to become senior associates in large national law firms. It extends to those 
practitioners with a sense of social justice and a wish to make a difference in the world.  
x Jonathan Liberman, ‘Do Judges Now Admire Corporate Connivance?’, The Age (Melbourne), 11 December 
2002, 17; Matthew Harvey and Suzanne LeMire, ‘Playing For Keeps? Tobacco Litigation, Document Retention, 
Corporate Culture and Legal Ethics’, (2008) 34(1) Monash University Law Review 163. 
xi Flower & Hart (a firm) v White Industries (Qld) Pty Ltd [1999] FCA 773. 
xii Kath Hall and Vivien Holmes, ‘The Power of Rationalisation to Influence Lawyers’ Decisions to Act Unethically’, 
(2008)11(2) Legal Ethics 137, 139. 
xiii National Pro Bono Resource Centre (2004) Information paper – Pro Bono and Clinical Legal Education 
Programs in Australian Law Schools 
<http://www.nationalprobono.org.au/ssl/CMS/files_cms/ProbonoandCLEs.pdf> at 8 March 2010. See particularly 
sections at para 2.3.3 that refer to pro bono and clinical skills.   
xiv Les McCrimmon, ‘Managing a Culture of Service: Pro Bono in the Law School Curriculum’ (2003-04) 14 Legal 
Education Review 53, 57. 
xv Letter from the Federal Attorney-General Mr McClelland to Prof William Ford, Chair of the Council of Australian 
Law Deans, 10 September 2008.  
xvi The issue of whether a law school clinical program is a ‘pro bono’ activity for law students is one of those 
requiring investigation in this project, but it seems fairly clear that, among clinical students working in CLCs, the 
experience arouses interest in subsequent pro bono legal contributions to society.   
xvii See n 13, 11. 
xviii See n 6. Prof Gary Davis of Flinders University headed the DBI and is a member of the reference group for this 
application. 
xix Ibid.  
xx See http://www.altc.edu.au/november2009-altc-leads-learning-teaching-academic-standards-project> at 8 
March 2010. 
xxi See for example, Jeff Giddings, 'Clinical Legal Education in Australia: A Historical Perspective' (2003) 3 (1) 
International Journal of Clinical Legal Education 7-28; Simon Rice, 'Extraordinary Academics’ (Keynote Address 
delivered at the National Clinical Legal Education Conference, Caloundra, July 2003); Les McCrimmon ‘Mandating 
a Culture of Service: Pro Bono in the Law School Curriculum’ (2003-04) 14(1) LER 53; Simon Rice, 'Assessing – 
But Not Grading – Clinical Legal Education' (Working Paper No 2007-16, Macquarie University, 2007). Available at 
SSRN: http://ssrn.com/abstract=1061622; Adrian Evans and Ross Hyams, ‘Independent Evaluations of Clinical 
Legal Education Programs: Appropriate Objectives and Processes in an Australian Setting’ (2008) 17 Griffith Law 
Review 52; Mary Anne Noone, Judith Dickson and Liz Curran, 'Pushing the Boundaries or Preserving the Status 
Quo? Designing Clinical Programs to Teach Law Students a Deep Understanding of Ethical Practice' (2005) 8 
International Journal of Clinical Legal Education 104. 
xxii Roy Stuckey and Ors, Best Practices for Legal Education: A Vision and A Road Map (2007) Clinical Legal 
Education Association <http://www.law.sc.edu/faculty/stuckey/best_practices/> at 8 March 2010; William M. 
Sullivan, Anne Colby, Judith Welch Wegner, Lloyd Bond, Lee S. Shulman Educating Lawyers: Preparation for the 
Profession of Law (2007). 
xxiii Margaret Thornton ‘The Idea of the University and the Contemporary Legal Academy’ (2004) 26 Sydney Law 
Review 36. 
xxiv See Council of Australian Law Deans (2008) Standards for Australian Law Schools 
<http://www.cald.asn.au/docs/Standards_0308.pdf> at 8 March 2010.  Note also that the law school accreditation 
initiative of CALD, while likely to take some years, will necessarily involve quality assurance processes in a range 
of key law school programs, including clinics. 
xxv The Commonwealth Government’s Relative Funding Model has placed Law at the bottom of five academic 
clusters, while Medicine, Dentistry and Veterinary Science are at the top. See Andrew Goldsmith, ‘Why Should 
Law Matter?: Towards A Clinical Model of Legal Education’ (2002) 25 (3) University of New South Wales Law 
Journal 721, 730.  
xxvi For example, Joanna Mather, ‘More Help Needed to Put Students to Work’, The Australian Financial Review 
(Melbourne), 15 June 2009, 29. 
xxvii Richard Johnstone and Sumitra Vignaendra, Learning Outcomes and Curriculum Development in Law (2003) 
Council of Australian Law Deans <http://www.cald.asn.au/docs/AUTC_2003_Johnstone-Vignaendra.pdf> at 8 
March 2010. This report made the point that clinical programs would not be entrenched within Australian legal 
education until they were ‘rigorously evaluated’ (p 135). 
xxviii D Pearce, E Campbell and D Harding Australian Law Schools: A Discipline Assessment for the 
Commonwealth Tertiary Education Commission (1987) (the “Pearce Report”). 
xxix Craig McInnis and Simon Marginson, assisted by Alison Morris, Australian Law Schools After the 1987 Pearce 
Report,  Australian Govt. Pub. Service, Canberra (1994). 
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xxx Simon Rice and Graeme Coss, A Guide to Implementing Clinical Teaching Method in the Law School 
Curriculum (Centre for Legal Education, Sydney, 1996). 
xxxi Kingsford Legal Centre, Clinical Legal Education Guide 2007-08, University of New South Wales (2007). 
xxxii Fay Gertner and Carolyn Worth, ‘Compensating Sexual Assault Victims: The Development of a Specialist 
Legal Clinic’, (2007) Alternative Law Journal Monograph 1 – Innovation in Clinical Legal Education 53-59. 
xxxiii Josephine Palermo and Adrian Evans ‘Almost There: Empirical Insights into Clinical Method and Ethics 
Courses in Climbing the Hill towards Lawyers’ Professionalism’ (2008) 17 Griffith Law Review 252. 
xxxiv Colin James, ‘Lawyer Dissatisfaction, Emotional Intelligence and Clinical Legal Education’, (2008) 1&2, 18 
Legal Education Review 123. Although this was a small study with sample limitations, the results are intriguing. 
xxxv Experiential learning has attracted the attention of academics in several professional fields, for example, 
teaching, engineering and pharmacy. Numerous studies have investigated the purpose and value of this learning 
model, its structure, and its relationship to units or courses as a whole and it is now widely accepted that students 
need exposure to professional practice to develop critical decision-making skills and to place classroom learning in 
an authentic context. See for example K Taylor and I Bates, ‘Pharmacy Student Numbers are Bound to Affect 
Educational Standards’ (2003) The Pharmceutical Journal  271, 546. 
xxxvi H. Kliebard, The Struggle for the American Curriculum 1893-1958, Routledge-Falmer, New York (2004); M. 
Schiro Curriculum Theory: Conflicting Visions and Enduring Concerns Sage Publications, Thousand Oaks, CA 
(2007). 
xxxvii JS Atherton, Learning and Teaching; Curriculum (2009) [On-line] UK: See 
http://www.learningandteaching.info/teaching/curriculum.htm> at 8 March 2010. 
xxxviii Prof Jeff Giddings, one of the project team members, is completing a doctoral thesis on this issue of clinical 
sustainability. An overview of his perspectives is contained in Giddings, above n 2. 
xxxix Giddings, above n 2, 16. 
xl For example, Law Reform & Community Development an undergraduate subject offered by the Law School at 
Monash University <http://www.monash.edu.au/pubs/handbooks/units/LAW5217.html > at 8 March 2010.  
xli Liz Curran, ‘Innovation in an Australian Clinical Legal Education Program: Students making a Difference in 
Generating Positive Change’, (2004) 4 International Journal of Clinical Legal Education 162.  
xlii The Australian Collaborative Education Network supports this view. See, Stephen Billett (2008) ‘Realising the 
educational worth of integrating work experiences in higher education’ (Keynote Address to WACE/ACEN Asia 
Pacific Conference 2008), Australian Collaborative Education Network, 
<http://www.acen.edu.au/images/resources/conferences/wace_conference_08/e-proceedings.pdf> at 8 March 
2010, who notes (at 53): 

… ‘smooth’ transitions to effective professional practice will most likely be enacted by graduates who are 
informed, prepared and have capacities for professional practice, including critical insights and personal 
agency. This includes preparing students to be proactive learners, capable of exercising critical, but 
productive agentic learning. Moreover, the generation of these capacities likely arises through including and 
integrating episodes of practice-based experiences within the totality of higher education curriculum. 

xliii See generally French CJ, above n 3, 21. 
xliv See n 22.  
xlv See the University of Tasmania Project Evaluation resource at <http://www.utas.edu.au/pet/index.html> at 8 
March 2010. 
 
 

Project Timeline: PP10-1603 
NB: Commencement date of this timeline is based on verbal advice from the ALTC that any 

advice of success would occur in the first half of Sept 2010. 
 
Outcome Strategy/ Task Who? By When? 

1. 
Document 
& Review 

Develop a single research instrument  Project 
Leader, in 
consultation 
with Project 
Members 

second 
half of 
Sept 2010 

 Develop a contacts database and the Project 
website and consult with Reference Group as to 
database inclusions 

Project Officer late Sept 
2010 
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 Introduce and present research instrument at 

preliminary colloquiums of relevant law school 
teachers and stakeholders  

Project Officer 
and Members 

ideally Oct 
or early 
Nov 2010 

 Survey current practices and attitudes – clinical 
teachers in person and local stakeholders via 
telephone or webcam (recognising that most 
respondent law teachers will be more willing to 
participate in an in-depth interview after most law 
course’ marking is completed in early November 
2010, or after January 2011)  

Project 
Members and 
Officer 

As per 
detailed 
schedule 
below  

 Interviews of Australian Clinical Teachers 
 QLD 

Clinical programs and interested academics at 
James Cook University (Townsville & Cairns); 
University of New England (Armidale);  
Southern Cross University (Lismore), QUT 
and Griffith (Brisbane and Gold Coast);  
UQ (Brisbane); 
Bond (Gold Coast) and USQ (Toowoomba) 

 
Prof 
Giddings 
(Griffith) 

 
Mid-Nov 
2010 
 
Mid-Nov 
2010 
 
Dec 2010 
Feb 2011 

 NSW and CANBERRA 
Sydney, UTS, UNSW, (Sydney); Wollongong 
University 
 
UWS, Macquarie (Sydney), ANU (Canberra) 
and Newcastle University 

 
A Prof Rice 
(ANU)  
 
Ms Cody 
(UNSW) 

 
Nov 2010  
 
Nov 2010 

 VIC 
LTU, Victoria University (Melbourne); Deakin 
University (Geelong &  Melbourne) 
 
Monash University (Melbourne) 

 
A Prof Evans 
(Monash)  
 
A Prof Noone 
(LTU) 

 
Nov 2010 
 
Dec 2010 

 SA 
Flinders University, University of Adelaide and 
University of SA (Adelaide) 

 
A Prof Noone 
(LTU) 

 
Feb 2011 

 WA and NT 
UWA, Edith Cowan University, Notre Dame 
and Murdoch University (Perth);  
Charles Darwin University (Darwin) 

 
Ms Copeland 
(Murdoch) 

 
Oct and 
Nov 2010 
Oct 2010 

 Project Team Meeting #1 in Melbourne  Project 
Members and 
Officer 

late Feb-
Mar 2011 

 Jurisdiction-specific sub-survey draft reports 
to be discussed in each jurisdiction at secondary 
colloquiums of all local teachers and 
stakeholders  

Project 
Members and 
Officer 

Apr 2011 

 Consult with international participants and 
Reference Group on content of draft reports 

Project 
Leader and 
Officer 

late Apr 
2011 
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 Project Team Meeting #2 in Melbourne to discuss 

and finalise sub-survey reports and allocate 
analysis tasks among Project Members  

Project 
Leader, 
Members and 
Officer 

May 2011 

 Finalised sub-survey reports published on 
project website 

Project Officer Jun 2011 

 Prepare analyses of jurisdictional sub-reports Project 
Leader and 
Members 

Jul-Aug 
2011 

 Publication of a national survey report with 
collated analysis  

All Members 
and Officer 

Sep 2011 

 Project Timeline, Reports and supporting 
documents published on the Project website – 
with links to CALD & ALTC sites 

Project Officer As 
documents 
become 
available 

2.  
Develop 
Standards 
for 
Effective 
Clinical 
Programs 

Project Team Meeting #3; All stakeholders’ 
meeting to introduce and explain proposed 
draft standards – in Melbourne  

Project 
Leader and 
Members  

Dec 2011 

 Draft standards circulated to all law schools and 
stakeholders  

Project Officer Mar 2012 

3. Provide 
a Basis 
for 
Renewal 
of Law 
Curricula  

Convene a national conference of all involved, 
plus an international participant, to discuss and 
workshop the draft standards and consider their 
potential for assisting renewal of law school 
curricula (potentially building on the Australasian 
Law Teachers Association (ALTA) annual 
conference, likely to be held in July 2011) 

Project 
Leader, 
Members and 
Officer 
International 
Participant  

in period 
Mar-Jul 
2012 

 Publish Standards for Effective Clinical Legal 
Education on Project Website, with links to ALTC 
Exchange/CALD/ALTA. 

Project 
Leader and 
Officer 

between 
Sep 2011-
Mar 2012 

 Deliver a Presentation to CALD, leading in due 
course to endorsement by CALD of a program 
to implement the Standards in all law schools 
(demonstrating that collectively these outcomes 
are likely to lead to changes that become 
embedded and sustainable)  

Project 
Leader and 
available 
Project 
Members 

Jul-
September 
2012 

 Publish an edited book with contributions by all 
Project Members (who will draw on personal 
reflective journals compiled during the project), 
and invited stakeholders, including the above 
Standards, templates and program frameworks 
for new programs, arguing for strategic change in 
Australian legal education and enhancing the 
ground for the establishment of the overall 
standards which will accredit law schools  

Project 
Leader and 
Members 

Publishers’ 
contract to 
be signed 
during first 
half of 
2011 
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QUALIFICATIONS AND EXPERIENCE OF PROJECT TEAM 
 
Associate Professor Adrian Evans LLB, B Comm. (Melb), Assoc in Theology (ACT), LLM 
(Monash), PhD (Monash) has taught, practised law and consulted in clinical and legal ethics 
education contexts for thirty years at LaTrobe and Monash Universities. He established a 
clinical interviewing program for legal studies’ students at LaTrobe University in the 1970s and 
was coordinator of Springvale Monash Legal Service Inc. (SMLS) from 1988-2000. SMLS was 
the site of the first clinical program established in Australia and remains the major clinical site of 
Monash law school. During his time at SMLS, Associate Professor Evans oversaw the 
introduction of community development content within Monash clinical curricula and 
established the first Australian specialised clinic (for victims of sexual assault) in conjunction 
with Monash Medical Centre. He has teaching and managerial responsibilities in clinical case 
supervision, legal ethics and justice education. Associate Professor Evans’ ARC Large Grant in 
2001-2003 dealt with a national survey of lawyers’ values and his LLM thesis concerned global 
client fidelity compensation mechanisms and their ethical limitations. His PhD thesis explored 
the various approaches to qualitative and quantitative assessments of lawyers’ ethics. Apart 
from clinically-related publications concerned with client group activism and law student 
motivation, specialised delivery programs and standards for clinical reviews, he has empirically 
examined and published in relation to ‘quality’ clinical-traditional links in law teaching, ‘best 
practice’ ethics in law firms, ethical infrastructures in large law firms, current ethical issues on 
legal practice, client attitudes to lawyers and values development in legal practitioners. 
Associate Professor Evans has been closely involved in the political development of Australian 
clinical legal education and in the establishment of the Global Alliance for Justice Education 
(GAJE). He is a recipient of the Monash Vice-Chancellor’s Award for Distinguished Teaching 
and the Law Institute of Victoria President’s Award in Legal Ethics, a Co-Chair of the 
Professional Ethics Committee of the International Bar Association and editor of the legal 
practice section of the Lawyers Practice Manual (Vic) [Thomson-Reuters].  Associate Professor 
Evans is the Associate Dean (Staff) at Monash Law School and has no current fellowships. His 
only current research project concerns the trial of a psychological scale to assess lawyers’ self-
awareness of ethical type. He expects to be able devote at least 20% of his time to this project.  
 
Professor Jeff Giddings was responsible for establishing the Griffith Law School clinical 
program in 1995. The program now involves seven clinical courses linked to organisations 
including community legal centres, government agencies, non-government organisations and 
private law firms. Professor Giddings has research and teaching interests regarding the history, 
integration and sustainability of clinical legal education. He is due to submit his PhD thesis on 
the factors which promote the establishment and sustainability of clinical legal education 
programs in mid-2010. Professor Giddings has authored seven refereed journal articles and 
four book chapters on clinical legal education. He has also presented at 18 clinical legal 
education conferences and workshops since 2000. He was the Convenor of the Organising 
Committees for the 7th and 9th Australian Clinical Legal Education Conferences (2003 & 2007) 
and edited a symposium on clinical legal education in the Griffith Law Review in 2008. 
Professor Giddings has received multiple teaching awards, including the National Award for 
University Teaching in Law and Legal Studies in 1999, the inaugural Griffith Award for 
Excellence in Teaching as an Individual Teacher in 1999 and the Griffith Award for Excellence 
in Team Teaching in 2001. From January 2005 to December 2007, he was Deputy Dean 
(Learning and Teaching) of Griffith Law School with responsibility for leading the 
implementation of a major curriculum review conducted by the school during 2004. This 
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curriculum renewal project involved developing frameworks to enable students to incrementally 
develop their skills and understandings in a range of key law-related areas through vertical 
subjects embedded in the curriculum. He is now the Director of Professionalism at Griffith Law 
School. 
 
Associate Professor Simon Rice OAM is Director of Law Reform and Social Justice at the 
ANU College of Law. He has had an extensive career in legal education theory and practice, in 
particular in clinical legal education. From 1989-1995 he was director of clinical education at 
the University of NSW, and specifically of the student clinic at Kingsford Legal Centre. In 1990 
Associate Professor Rice was invited to apply for a Law Foundation Travelling Fellowship to 
investigate clinical legal education theory and practice in the USA and Canada, and for a Law 
Foundation large grant to review and reform the clinical curriculum at UNSW.  These two 
grants led to publication in 1991 of a 50,000 word monograph: Review of the Clinical Legal 
Education Program in the Law Faculty at UNSW: ‘the most substantial example of Australian 
clinical legal education scholarship produced to date’.xlv He convened and chaired the 2nd 
National Clinical Legal Education Conference in Sydney, and in 1992, with Associate Professor 
Adrian Evans, he consulted to Dean of Law at the University of Newcastle on establishing a 
clinical legal education curriculum in the new law degree program.  In 1993 Associate 
Professor Rice was the UNSW School of Law’s nominee for the Vice-Chancellor’s Awards for 
Teaching Excellence. Under a grant from National Priority (Reserve) Fund grant from the then 
Department of Employment, Education and Training, with Graeme Coss, he researched and 
wrote A Guide to Implementing Clinical Teaching Method in the Law School Curriculum (Centre 
for Legal Education, Sydney, 1996).  The Guide has been widely cited in relation to 
establishing innovative legal education programs.xlv In 2000 Associate Professor Rice was 
convenor of the Commonwealth National Clinical Quality Project’s Advisory Panel, of which 
Professor Jeff Giddings and Associate Professor Adrian Evans were members.  In 2003 he 
was invited to give the keynote address to the National Clinical Legal Education Conference in 
Caloundra in 2003. He was director of clinical education at Macquarie University from 2005-
2007, where he convened the undergraduate clinical placement course offered in collaboration 
with Macquarie Legal Centre. Since 1989 Associate Professor Rice has been a member of 
various university legal education committees, the University of Wollongong Law Faculty 
Advisory Council, and the Centre for Legal Education Standing Committee on the Teaching of 
Professional Responsibility.  He is a founding member of the Australian Clinical Legal 
Education Network. 
 
Anna Cody is a Senior Lecturer and Director of Kingsford Legal Centre which is a community 
legal centre specialising in discrimination and employment law.  The Centre runs the clinical 
legal education programs of the Faculty of Law of the University of New South Wales and 
teaches law students to think critically about the law and legal system while practising law with 
real clients. Ms Cody has worked at the Centre for over 10 years. During that time the Centre 
has won the 2001 Australian Awards for University Teaching, Law and Legal Studies, and the 
2001 UNSW Vice-Chancellor’s Award for Teaching Excellence. In 2009 Ms Cody won a UNSW 
Vice Chancellor’s award for Teaching Excellence. The Centre runs five courses/clinical 
components in clinical legal education in employment law, general law, ethics and a specialised 
course for first year Indigenous law students. In 2007 Anna Cody won the Women Lawyers 
Association of NSW achievement awards, Government/Community Lawyer. Ms Cody has also 
worked in international development work in East Timor and Indonesia, and for two years with 
the Centre for Economic and Social Rights in New York developing its program on the right to 
health, focussing on mining and human rights issues. She has previously worked with 
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Indigenous women in Alice Springs establishing a domestic violence service, and with women 
in El Salvador primarily educating women on their legal rights within a human rights framework. 
Ms Cody has a Masters in Law from Harvard University and a Bachelor of Arts and Law from 
UNSW.  Her current areas of research are human rights and community development as well 
as clinical legal education. She has published refereed articles on clinical legal education and 
indigenous legal education as well as human rights and the community. In July 2009 she was 
asked to present the key note address on “Teaching our students social justice and human 
rights” at the 7th International Journal of Clinical Legal Education Conference in Fremantle. She 
convenes the Australian Clinical Legal Education Network and is Deputy Chair of Community 
Legal Centres NSW Board. 
 
Associate Professor Mary Anne Noone has been the Coordinator of LaTrobe’s Clinical Legal 
Education Program since 1994. Under her leadership the program has grown from one unit to 
four. She pioneered a clinical legal education program focussed on teaching legal ethics and 
professional responsibility and developed a public interest law externship program. The clinical 
team at LaTrobe, lead by her, was the recipient of a Carrick Australian Award for University 
Teaching – Citation for Outstanding Contributions to Student Learning in 2006. The award 
recognised her innovation in enhancing students’ understanding of ethical and professional 
responsibilities that links classroom learning with legal practice. The clinical team were also 
recipients of a Faculty Teaching Citation and a Vice Chancellor Teaching Citation. Associate 
Professor Noone has a reputation in clinical legal education and teaching ethics both 
internationally and nationally. She has regularly presented at Clinical Legal Education 
conferences including delivering several keynote addresses. Additionally Associate Professor 
Noone is a specialist on the Australian legal aid system. Her research includes the first history 
of Australian Legal Aid (Noone & Tomsen, Lawyers in Conflict: Australian Lawyers and Legal 
Aid 2006) and most recently a grant to examine models for providing legal aid services within 
health and community organisations. She is currently a Board member of Victoria Legal Aid 
and the West Heidelberg Community Legal Service. Additionally she is Coordinator of 
LaTrobe’s Public Interest Law Postgraduate Program.  
 
Anna Copeland is the Director of the Clinical Legal Program at Murdoch University School of 
Law. This program has been the recipient of many accolades including a National Citation from 
the Carrick Institute in 2007 and a National Award from the Australian Human Rights 
Commission in 2002. Anna has been a clinical teacher since 1999 and supervises students in 
both the general clinical course as well as specialised courses in refugee law and human 
rights. She taught in the first specialised refugee law clinic in Australia, a clinical program that 
had such a positive effect on its students that many of them continue to do pro bono work in the 
area years into their life as legal practitioners. She has published numerous articles on clinical 
legal education; most recently contributing to a monograph with an article entitled “Human 
Rights as the Ordinary Work of Clinics”. She is particularly interested in the transformative 
effect that clinical legal education can have on its students. She is also an adjunct lecturer at 
Curtin University where she teaches in its Masters of Human Rights. She holds a BA and a LLB 
from the University of Western Australia, and is currently completing a PhD at Murdoch 
University. 
 
 
 


