
The Learner-Centered, Due Process Model of Clinical Supervision: Insights from Street Law in the US and the 
Czech Republic 

 
Richard Roe (roe@law.georgetown.edu), Michal Urban (urbanm@prf.cuni.cz)  

GAJE Conference, Valencia 2011 
 

CASES 
CASE ONE 
 
 You observe Tereza, an active, skillful law student teaching the right of assembly to a class of fifteen 18-year-old 
students. She begins with an introduction of the topic where her students discuss Articles 19 and 20, on expression and 
assembly, of the Universal Declaration of Human Rights. Both Tereza and her students seem to understand the meaning 
and importance of those freedoms. Following that, you hear her saying that “all assemblies must be in advance 
approved by local municipal authority”, which is clearly false (under Czech law, local authorities must only be notified 
but generally have no discretion over the assembly). The class accepts the definition of the right of assembly and Tereza 
is getting ready to move to another topic. What would you do?  

 
CASE TWO 
 
 You sit at the back a class (twenty five 18-year-olds) and observe an energetic, but rather chaotic law student 
Jan. He prepared a pair activity for the class; each pair receives a piece of paper with a model situation, but there are 
no instructions on the paper. Jan gives instruction to the whole class just after he sends out the handouts to the class. 
Instructions are far from being clear, at least half of the class does not follow them, but Jan obviously believes that the 
instructions were successfully passed to students. What would you do? 
 
CASE THREE 
 
Petra and Šimon are teaching their class for the first time. During your orientation, you conducted activities and 
discussion and gave readings that emphasized the importance of having the high school students do most of the 
intellectual work and expression, the thinking and the talking, in the classroom. You want to provide feedback to Petra 
and Šimon, praising the good sides of their lesson (such as use of activities to generate student ideas and student 
discussion of their ideas) as well as working on areas for improvement (such as not seeing some students raising their 
hands to speak, providing conclusions to student comments and class discussion without giving the students the 
opportunity to summarize or draw conclusions on their own and not bringing any overall conclusion to the lesson). What 
is your plan for the review? 
 
CASE FOUR 
 

Your Street Law student Eva has all the qualifications for becoming a teaching star: hard-working, having good 
knowledge of law, enthusiastic, having a good relationship with her students, tall and far from being shy. In return, 
students very much enjoy her classes, are active and make it clear that they like their new teacher and her way of 
teaching. However, from methodological point of view, Eva has some weaknesses (e.g. she refers to facts and cases her 
students surely don’t know, she sometimes speaks too quickly and is hard to understand, she is relatively poor with time 
management). You believe that she would be able to perform even better, but you fear that your – however friendly – 
comment could spoil her enthusiastic feeling about her teaching. What would you do? 

 
CASE FIVE 
 
 Your Street Law student Radka clearly wants to perform well and enjoy success with teaching, but she fails both. 
Moreover, you understand that by trying to succeed in teaching she intends to increase her self-confidence and she 
would therefore take any failure more seriously. She struggles mostly because she lacks authority with the students. She 
prepares her lessons carefully, but is relatively weak in delivering them. She speaks softly, rarely moves around the 
classroom, only sometimes attempts to smile at the students. Around half of the students, however, don’t pay attention to 
her – despite your presence in the class. You would like to help her and prevent her from experiencing disappointment. 
But how? 
 



Learner Centered Psychological Principles  
From the American Psychological Association Board of Education Affairs (1997) 

 
Cognitive and Metacognitive Factors  
1. Nature of the learning process.   
The learning of complex subject matter is most effective when it is an intentional process of constructing meaning from 
information and experience.   
 
2. Goals of the learning process.   
The successful learner, over time and with support and instructional guidance, can create meaningful, coherent representations 
of knowledge. 
 
3. Construction of knowledge.   
The successful learner can link new information with existing knowledge in meaningful ways. 
  
4. Strategic thinking.   
The successful learner can create and use a repertoire of thinking and reasoning strategies to achieve complex learning goals.   
  
5. Thinking about thinking.   
Higher order strategies for selecting and monitoring mental operations facilitate creative and critical thinking.   
 
6. Context of learning.   
Learning is influenced by environmental factors, including culture, technology, and instructional practices. 
 
Motivational and Affective Factors 
7. Motivational and emotional influences on learning.   
What and how much is learned is influenced by the motivation. Motivation to learn, in turn, is influenced by the individual's 
emotional states, beliefs, interests and goals, and habits of thinking.  
  
8. Intrinsic motivation to learn. 
The learner's creativity, higher order thinking, and natural curiosity all contribute to motivation to learn. Intrinsic motivation is 
stimulated by tasks of optimal novelty and difficulty, relevant to personal interests, and providing for personal choice and 
control. 
 
9. Effects of motivation on effort.   
Acquisition of complex knowledge and skills requires extended learner effort and guided practice. Without learners' 
motivation to learn, the willingness to exert this effort is unlikely without coercion. 
  
Developmental and Social Factors 
10. Developmental influences on learning.   
As individuals develop, there are different opportunities and constraints for learning.  
Learning is most effective when differential development within and across physical, intellectual, emotional, and social 
domains is taken into account. 
  
11. Social influences on learning.   
Learning is influenced by social interactions, interpersonal relations, and communication with others. 
 
Individual Differences 
12. Individual differences in learning.   
Learners have different strategies, approaches, and capabilities for learning that are a function of prior experience and heredity.   
 
13. Learning and diversity.   
Learning is most effective when differences in learners' linguistic, cultural, and social backgrounds are taken into account.   
 
14. Standards and assessment.   
Setting appropriately high and challenging standards and assessing the learner as well as learning progress – including 
diagnostic, process, and outcome assessment – are integral parts of the learning process.   


